Emerging Issues and Points for Action:

Group 1: 

a) Inclusion through equity rather than equality

· Sharing philosophy with students

· Continuing Professional Development (specifically relating to inclusion) is important and needs to be lifelong and for all involved, for example:

i) tutors need to experience a diversity of schools

ii) we need to seek out the creative and imaginative as well as compliance 

iii) tutors need to model and share good practice together, for example, by using university learning support systems more effectively

· who students are becoming is vitally important and it is difficult to discern the influence upon this emerging professional of the uncertainties and contested ideas about inclusion which exist within education and the wider world

Group 2:

a) Tensions and possible solutions

· Balancing the tensions between the possibilities taught and the specific ‘compliances’ to which trainees have to conform in placement settings

· The perceptions of all involved in working with children – trainees, tutors, mentors, teachers, teaching assistants, non-teaching staff

· Involvement of all in finding solutions; using networking creatively

· Lack of agreement about what inclusion is creates difficulties – balancing possibly contradictory forces around inclusion and accountability

· Belief in a plurality of answers

· Addressing the problems created by commodification of education

Group 3: 

a) Making sure that what is being done is not in isolation

· Quality First teaching is a key starting point – not focusing upon identifying children’s special educational needs, but rather how everyone is being included or given access to the learning. 

· Possibly using a ‘what not to do’ approach with increasing tutor awareness and use of theoretical frameworks within which to explain the reasoning

b) ‘It takes a village to train an inclusive teacher’ by

· Working with partnership schools in collaborative relationships to deepen self-efficacy of trainees through placement rather than reversing learning

· Utilising the ‘can do’ approach which returning trainees from special school placements seem to show towards including children (which is not reflected on return from all placements) and offer a special school placement to all those training to teach

· Prioritising our own research and situating it in the schools where our trainees are placed – creating spaces for our own development

Group 4: 

a) Infusing inclusive pedagogy across all programmes and tutor practice/philosophy in order to challenge tutor perceptions by

· Modelling inclusive pedagogy and inclusive practice

· Developing a culture where tutor perceptions are challenged regularly

· Having a learning culture where uncertainty is welcome and where tutors are prepared to learn with students, allowing them to help one another to solve problems and discuss solutions

· Discovering what good practice is, and sharing good practice institutionally

· Encouraging lifelong learning for alumni (for example by NQTs returning for conferences)

Group 5: 

a) Philosophical tensions between government policy and guidance and what tutors feel they should be teaching

· Using the Knowing, Doing, Believing model to move forwards

· Considering the role of the tutor to be to help students to develop their own philosophy and develop resilience to enable them to respond to the challenges of the changing landscape into which they are emerging (and not imposing our own philosophies)

· Gaining a shared philosophy between school partners and university tutors – mentors are often ex-students and there is a foundation for a shared philosophy

· Creating space for professional dialogue including extending use of video of trainees’ teaching to stimulate and illustrate professional dialogue between them and their mentors and university tutors

· Using lesson observation as an opportunity to examine how ‘everybody is included’
